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|. Introduction

Librarians continue to play an active role in the instructional mission of Utah State University.
Librarians taught a tat of 1,203 classes during the 282008 academic year, another record for the
Library Instruction Program. This represented 22,235 contact hours with students. If you account for
students in classes that participated in multiple library instruction ses$iming a single semester,
librarians reached 10,220 studehts.

English 1010 and 2010 classes continue to be the primary focus of our instmegresentin@53

library sessions (or 70% of the total). Librarians taught sessions for 38 academic departments and
programs, an increase from last year. Librarians also reached several departments that had previously
not participated in library instruction, includidgt/Art History, Music, Environment and Society, and
Wildland Resources. Librarians have been doing more outreach in the areas of fine arts and natural
resources, and these classes were a good step in that direction. Several instructors committedyto bringi
future classes to the library for instruction.

Eleven Reference Department librarians, three Library Peer Mentors, one teaching assistant, and 25 st
from other departments provided instruction during the year. The hiring of-anpartieaching assistant,
Angela Neff, eased some of the English 12000 teaching burden on Reference Department librarians.
TheLibrary administratiorcontinued funding this position because of its success in the initiahgdar

to help accommodate for a reference librarian's retirement

Librarians also continued to takan active part in curricular and instructional design, developing and
refining our approach to integrating information literacy instruction into the university curriculum. Our
third Information Literacy Fellows project focused on @eneralEducation cuariculum. Librarians also
continued to assess student bibliographies and papers in odigcdweer the degree to whiskudents

meet ouninformation literacy learning goals.

Il. English Composition Instruction

The number of English 1010 and English @Qibrary sessions held steady for the 2@0D8 academic

year. Librarians taught 478 sessions for English 1010 and 354 for English 2010. These numbers are ve
similar to the 200&007 year, suggesting that this represents a stable demand for libnargtiostif
enrollment and the number of sections offered do not increase.

! Since we cannot track which students might have taken more than one class that participated in library instruction (e.g.
English 2010 and a business class), a more accurate number of individual students would be slightly lower. This number als
does not ecount for students who receive library instruction in more than one semester during the year.
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As in previous years, we adapted the English 1010 library instruction lessons to integrate the Common
Literature selectionComplications by Atul Gawande The group research peat based on the

Common Literature selection has become an established part of the English 1010 curriculum. Nearly al
of the instructors, including the new Graduate Instructors and Lecturers, includaahtipécations

project as part of their curriculuronly two instructors (both Lecturers) did not use this assignment.

All but one English 1010 instructor (a lecturer who has more freedom to design her own curriculum)
participated in library instruction. For the remaining instructors, the average nuhtibeaury

instruction sessions for each section of English 1010 was 4.65. This was close to the average of 5
sessions for the 208007 year. The average number of sessi@aseasedb 4.3 in the spring, which
probablyoccurredbecause several instructom®pped an ethnographic essay assignment and replaced it
with a less researehtensive assignment. Interestingly, the average number of library research days
(sessions in which students work on their research projects with the help of a librarian cssrigre)
increased from 1.9 t2.4 betweerkall and Spring semesters. New instructors, during their first semester
teaching, often realize that students need moreoorae assistance from librarians and tend to

increase the number of library researciisda their second semester.

For the second year in a row, there was no Qalit{p rate (English 1010 instructors who choose not to
participate in library instruction between Fall and Spring semesters). A strong librarian presence is now
firmly establishd in the English 1010 classroom.

English 2010 underwent changes during the academic year. The Writing Program adopted a common
textbook, Lester Faigley@&iting: A Guide for College and Beyoadd promoted a more standard
curriculum. Most English 2010 structors, for example, began the course with a personal essay and then
assigned a persuasive essay assignment. The Writing Program also inaugurated the Voices essay con
in which students select the top personal and resémsdd essays each classWinners competéor

cash prizes and read their winning essays ifPémormance Hall.

Librarians offered a range of options for the English 2010 curriculum, including lessons on topic
brainstorming and developing research questions, citing sourcesaadson research days. All but

one English 2010 instructor brought their classes to the library for instruction. The average number of
sessions per English 2010 section wasein the fall semester and 3.85 in the spring semester. This
represented aetline in the average number of library sessions. In-2006 some instructors

scheduled eight library sessions for their classes. The highest number{B@@Wwas six. These lower
numbers probably represent a more stable approach to library instriactienglish 2010. After a few
years of experimentation, librarians and instructors have a better sense of which library instruction
activities work best. We are codifying a recommended OsequenceO for library instruction for English
2010 based on three fmur library instruction sessions per semester. The lower number also represents
a more sustainable average for librarians.

Librarians are increasingly reaching students at the beginning of the research process, helping them
develop focused research guss and introducing them to scholarly library resources. But our citation
analysis (reported more completely bel@uygestshat both English 1010 and 2010 students still rely
heavily on the most convenient sources, including freely available wehsitesians and English

instructors have also noted that students still have difficulty synthesizing research and using informatior
effectively in their writing. In essence, students can $ioche highquality information, but they still
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tend to Obuild bitngraphiesO that meet assignment criteria without figuring out whether those sources
actually answer their research questions and help them fdekeloptheir argument. Librarians will

work with English instructors in the coming year to develop lesd@ifocus on applying and using
information.

[1l. Other Course -Related Instruction

For the second consecutive year librarians taught more ssgpjedific courses, including general
education courses and introductory and advanced courses in several majors. Librarians taught 197
subjectspecific courses, up from 175 in 200607. For thdirst time, librarians taught instruction
sessions for every college and reached 72% of the academic departments at USU.

Librarians expanded their instruction to the College of Natural Resources. Erin Davis and Pamela
Martin taught classes for the fitgtne in several year®r the departments of Environment and Society
and Wildland Resources. Jennifer Duncan and Cynthia Nordgren taught several classes for the
departments of Art, Art History, and Musadso for the first timeLibrarians also taugti4 sessions for
the Honors Program.

Librarians providd a short introduction to library services for Connections classes, the freshman
orientation course at USU. Connections enroliment increased and we taught a total of 71 sessions. For
Honors sections dfonnections, we also provided an additional introduction to library databases.
Feedback from students and instructors continues to be positive. Pam Martin served in her second yea
as coordinator of the libraryOs Connections curriculum and did an ourtgtpdi

IV. Special Projects
General Education/University Studies

The Library Instruction Program focused on developing instruction and teaching strategies for
University Studieggeneral educatiorreadth classes for the third year of the Informatiberacy

Fellows Program. We selected Charlie Huenemann (Department of Languages, Philosophy and Speec
Communication), Jim Rogers (Intensive English Language Institute) and Vicki Rosen (Biology) as our
20072008 Fellows. The Fellows and librarians workedisciplinespecific groups (arts and

humanities, social sciences, and sciences). Each group analyzed existing research assignments for
general education courses and developed guidelines for integrating information literacy effectively in
these introduadry classes. We also developed specific assignments and strategies for delivering
information literacy instruction, paying close attention to the challenges of teaching large courses for
norrmajors. All of this material was organized on a websigatedn Fall 2008 whichis available for
instructors of general education classes (see http://libguides.usu.edu/gened). Future plans include
instructor training and outreach, coordinated with USUOs General Education Subcommittee, in order to
help instructors daborate with librarians to design and deliver effective information literacy

instruction.
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Find It Fast

We offered a new service, Find It Fast. Library Peer Mentors offered customized instruction and
research assistance during htarg sessions on twaights a week. They opened each session with a
quick demonstration of thebrary Catalog and the Academic Search Premier database, if needed. Then
they provided customized research assistance for individual students, including helping them use libran
dat@bases and taking them to the stacks to help findsbdble goal of Find It Fast is to provide basic
instruction in the mechanics of searching the library. Each year a small group of students from English
1010 and 2010 classes say that they need morehedpch basic mechanics. Find It Fast is designed to
provide this help in a targeted wayind It Fasthelps us address the fact that students walk into our
library classrooms with a wide range of experiedde servicdets us reach those who need vieagic

help, so we can focus on deeper information literacy skills (e.g. determining an information need,
evaluating information, etc.) in the classroom.

Turnout was fairly low in our first, pilot year. We will work to market the program to English I@l0 a
2010 classes in 20a809. Our goal is to get English instructors to treat a Find It Fast session like a
Writing Center visit and possibly provide credit for students who attend.

Honors Thesis Preparation Class

Wendy Holliday and Flora Shrode taughbnecredit class for the Honors Program on thesis

preparation. The course was designed to help students develop and refine their research questions in t
context of a thorough examination of the scholarly literature related to their thesis topicarl loéags
assignment was a polished thesis proposal. Six students enrolled in the class and feedback from teach
evaluations and informal conversations with students was positive. The class will be offered again in
Spring 2009.

V. Web-Based Instructionand Tools
Online and Distance Education Classes

Librarians play an active role in online English 1010 and 2010 classes. A librarian and a Library Peer
Mentor (LPM) were assigned to each online English class. They monitor and participate in discussion
boards. When students post their research topics or proposals, libesniebbBMsrespond with

suggested library and web resources that will help students findjbahy and relevant information on
their topics. Librarians andPMs typically spend 8.2 hours assisting students in these online English
classes.

The Library Instruction Program reaches few distance education classes outside of English 1010 and
2010. One of our goals for the coming year imtike contacivith faculty and students aegional

campuses anith distance education classes in order to better integrate the library and provide distance
students with services comparable to those received-bgmpus students.
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LibGuides

Britt Fagerheim investigated LibGuides, a content managésystem created laycompany called
Springshare, as an alternative to creating course and subject guides in HTML. We were able to get a
break in pricingas one of their first clientso wedecided to try the system for a yelaeginning in Fall

2007 LibGuides provides eadp-use authoring tools for creating customized websites that guide
students to information sourcessearch and citatidools, and other instructional content specifically
geared towards their assignments. LibGuides also has mafy sharing features, so librarians can

link to and copycontentcreated by other librariangho use the LibGuide system. All of the guides are
stored on the Springshare server. LibGuides enables tagging, keyword searching, and other features tc
help uses find relevant guides.

Librarians took up LibGuides with enthusiasm. In the past a few librarians created Web pages using an
HTML editor, Dreamweaver. Since not everyone knew how to use Dreamweaver, librarians were
sometimes reluctant to ask a colleague to create a course Tugide.were also bottlenecks for posting

web pages to theibrary web server, because only three Reference Department librarians had the
administrativerights to do this. Static web pages were also difficult to maintain because each link had to
be changedhdividually if, for example, a URL to a database chane@0062007, we had only 45
courserelated guides. With the switch to LibGuides, librarians created 142 guides, including 100
created for specific courses.

Now every Reference Department librarian creates course and subject guides using LibGuides. The toc
is so easy to use that librarians can create them quickly, sometimesliatelybefore they meet with a
class. Librarians even update guides during ctasisey can add linkevhen students, librarians, and
instructors find useful resources as they conduct resdaselge statistics are much higher than our
previous versions of web course guidése LibGuides home page received 25,773 Tilte. individual
LibGuides created during FY 20008 receivea total 0f51,991 hits. Some of these guides are

general subject guides. Coursdated guides received 41,06fal hits, with an average of 411 hits per
guide In 20062007, our static HTML course guides eeecd only 890 hits, averaging 184 hits per
guide.Adopting LibGuides as a content management system enabled librarians to double the number o
course guides created.elWtraffic to courseelated guides more than doubled.

We calculated hits per studebased on the enrollment in the classes for which each guide was created.

The courseelated guides averaged 11.6 hits per student. The top ten guides, based on hits per student
are listed in Table 1.
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Table 1: Most popular courserelated LibGuides, based on hits/student

In many cases, students returned to cowekded LibGuideshroughout the semestand sometimes
even after the class was over. Some guides probably also received high use by students in related clas
who found them on the library website or through wafrchouth.

The heavyuse of LibGuides suggedtsat stuénts find them a useful way to navigate the libraryOs
complex collection of resourceStudentcommentin teaching evaluations on the usefulness of the
guides, especially when they are customized and focused on their actual assignments.

Britt Fagerheimhas been instrumental in serving as ogal@administrator for LibGuides and training
librarians to use the system. All of the Reference Librarians have been generous partners in sharing
content and tips for creating better guides.

VI. Statistics

Librarians reached approximately 6,800 students in the Fall and 3,400 students in theFgring (
enrollment tends to be higher amibre English 1010 and 2010 sections offered).
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Table 2: Total sessions by type of course
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Librarians taught instruction sessions for a "=6%88&/P&
wider range of departments than in previous 1%*3?:%’% — ;%68 ’;3?20/"9
years. Five of the seven USU colleges are @P[L)JiSst) QURS%T (151180~ i788* i/ -
represented in the Otop tenO library instructi(;riBg ' SKE i
participants. The College of Business used t 7UGSVBPLVEW 5788 1+
be the primary participant ifbrary instruction. 180*QD:(*12.7X @3 1=
We now teach more classes for the College Lf@Y@J @3 11+
Humanities, Arts, and Social Sciences (HASS)ggq 7 1+
HASS is the largest college at USU, in terms [0fgpv/ikes SLB o*
the number of departments and enrollment. [z par $788 o~
These numbers suggest that we are starting (s @vs $788 o

reach aepresentative crosection of classes Ttaple 3: instruction sessions by department (top ten

across the university. See TaBle

There were no significant chandgesm previous trends class content or instructional activities and
format. Handson activities, especially research days (studentsingrk the library classroom with

oneon-one help from a librarian), remain our most common instructional strategy. Librarians continue
to teach library databasas the predominate focus of classmtent. The large number of classes

dedicated to OotherO @ntincludes more critical thinking skills, like brainstorming research questions
and narrowing a topic. The fact that these types of classes rank second in our offerings suggests that tf
have become webstablished parts of the curriculum. Librarialsodrack which ACRUnformation
Literacystandards are covered in each library session. Standards One (defining information needs) and
Two (searching for information effectively) continue to be the most common.
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Table 4: Session Content Tableb: Session Format
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Table 6: ACRL Standards

Reference Services Department librarians taught an average of 105 library instructions, only slightly
fewer than the previous yearOs average ofStaff.from other departments led or assisted with 126
sessions. The total estimate of preparation time by all librarians was 707.5 hours for the year. The
estimate of possession consultation time (or time spent helping students outside of class tiaseaand
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direct result of library instruction) was 182.25 hours. Reference Services Department librarians spent ai
average of 47.6 hours preparing for classes and 17 hours working with students outside of class time.
Librariansremaininconsistent about keejrirack of preparation and consultation hours. The Reference
Services Department started using a new tracking tool, LibStagsimg. Some librarians began

keeping track of their consultation hours in LibStats, so we hope that future numbers arecorate.ac
Using these conservative figures, librarians at USU dedicated 2,000 of teaching hours (prep time, class
time, and consultation time) during the past year.

VII. Assessment of Student Learning
Citation Analysis

Our primary assessment method toe 20072008 year was citation analysis. We were able to conduct

a citation analysis of a much larger sample of ENGL 2010 papers and bibliographies because the
English Department graciously provided access to copies of all papers entered into theimdakt a

writing contest, VoiceEENGL 2010 sudents submitted either a personal essanargument paper
prepared during the Fall semester. We analyzed only the argument papers, as the personal essays did
require research. We analyzed 214 papers #®sectiong65%)of ENGL 2010 This represented

papers from 19 of 21 (90%) of the English 2010 instructors, which was a much wider sample than we
hadacquiredn previous yeatsThese papers yielded a total of 1,445 citations. Twelgfiyt citations
wereincomplete, leaving 1,417 usable citations.

We also analyziethe citations from annotated bibliographies submitted by 72 ENGL 1010 students.
This was a convenience sampkcausave relied on the cooperation of individual English instructors to
provide cqies of bibliographies. Six instructors submitted bibliographies, repres@@agf ENGL

1010 instructors. Bibliographies from ENGL 1010 haeder to analyze for patterns by individual
studentdecausehebibliographiessometimes reflect group workhe bibliographies included 551
citations. Thirteen of these citations were for the b@uknplicationsan assigned class reading and the
jumping off point for the group research projatte removed these from the samia/e citations were
incompleteyielding a total of 533 citations for analysis.

We categorized each citatiatong several parameters. First, we categorized them according to basic
type, such as a website, a scholarly journal, a magazine, a newspap®e etcluded Wikipedia as a
unique source type, as we are interested in tracking the use of Wikipedia by stéiderdsticle was
available on the Web for free, we classified it as a newspaper, journal, or magazineadingclthan as

a website.

We also classified the mode of access for articles and reference souecdstafmined if the student
accessed the article electronically or via print. In some cémebBRL in the citation told us that a
student used an electronic version. In other cageshecked the library holdings to see whether we
subscribed to the publication in print or electronically. When we held both electronic and print copies
and had no URL to guide us, we assumed that students accessed the electronic version.

We also deterimed whether students accesgadnal, newspaper, and magazine artigiesthe library

or via the free Web. In many cases, the URL in the citation provided this information. For example,
several studentdted online articles from the New York Times wibsnd included the URL in the
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citation. Finally, we categorized all of the websites into the following categories: commercial,
educational, governmental, organizational (from an organized¢cormmercial group, such as an
advocacy group), news organizati(such as CNN.com), personal (such as a blog), and YouTube.

In general, we found that students cited the same types of matarihls sam rates, as in previous

years. Websites were, once again, the most popular type of source among all i{eht2010

students used fewer websitsd more newspapers and magazthes ENGL 1010 studentsut they

cited other sources at about the same rates. ENGL 1010 students actually cited slightly more journal
articles, which was similar to the results froor analysis in 200@007. This trend suggests that the

more intensive library instruction in ENGL 1010 steers students toward the journal literature. ENGL
1010 students cited websites nearly 10% more often than last year, but this was probably bdwause of
nature of the topic for the group presentations, medicine. There is a lot @fuatty medical

information available on the Web.

ENGL 2010 students were strikingly constant in their citation behavior compared to lasVgbaites
comprised 39%fahe citations in 2002007 and 200-2008. Journal citations remained steady at
around 15%Book usedeclinal slightly, from 11%to 8.2%, and rwspapers and magazines increased
slightly. Wikipediaused remained fairly constant. See Table
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Table 7: Types of Sources Cited

Websites are the most popular source used by both groups of stWdemisssified each website into
the following categories. We did not use the URL as an indicator, as .com sites are sometimes advocac
sites rather than strictly commercial in nature, and vice versa.

¥ Commercial: websites with a clear commercial interthsas to sell or advertise a product,
service, etc.
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¥ Organization: sponsored lyprivategroup, including professional and trade organizations,
charities,advocacy groupgolitical groups, etc.

¥ Government: created by federal, state, or local government

¥ News organizations: websites of news organizations like CNN or the BBC. We counted
newspaper articles that appeared on newspaper websites as articles, not websites.

¥ Education: websites with a clear educational or scholarly intent

¥ Personal: blogs, wikis, amubstings on electronic bulletin boards

¥ YouTube

The same pattern emerged from both ENGL 1010 and ENGL 2010 studenEMask 1010students

cited more organization websites and fewer educational and scholarly websites. ENGL 2010 students
cited more blogswikis, ard bulletin boards. In ENGL 10Me also saweitations to YouTubéor the

first time. See Tablé. Students are still citing quite a few sources that might have implicit or explicit
biases, although organizational websites run the range from luigddiple (e.g. the American Cancer
Society) toProDeathPenalty.conin future years, we hope to do a more thorough rating of the quality of
various websites to better gawgjadentsO ability to evaluate informatioey findon the Web.
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Table 8: Website types

When using periodicalstuglents overwhelmingly favored electronic sources once again. In both classes,
students use electronic journals, magazines and newspapers almost exclusively. Ske Table
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Table 9: Electronic/print sources
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Students generally accessed these electronic periodicals via library subscription databases. Newspape
are the major exception to this ruEENGL 1010 and ENGL 2010 students found 71.4% and 63.8% of
their newspapers articles on the free Web, respectively. Students also found betd@&ndtQ@heir

magazine articles on the Web, rather than through the library. More publishers, especially newspapers
like theNew York TimeandWall Street Journalare providing their content for free onlirfudents

are finding and using high quality news sources on the ayedsitive trend

Scholarly journals are still overwhelmingly accessed through library subscriptieagercentages are
very similar tolast yearOs results, with the use of library electronic sources increasing slightly among
ENGL 2010 students, from 69% to 74.43ee Tabld.0.
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Table 10: Access to electronic periodicals andeference sources

In addition to looking at overall percentages in the use of various types of sources, we also classified
individual student citation patternd/e looked at each bibliography and determined wheihen
studentused primarily library or notibrary periodicalsWe found that pproximatelyhalf of all

students usednly library periodicals with a slightly greater edge among ENGL 2010 students. A solid
minority, howeverusedonly free web periodicals, which isrslar to the results from last yearOs

citation analysis. This suggests two things. Fthstre are more newspapers and other periodicals
available for free onlinestudents might be using these because they are easier to disco\atithes

in the litraryOs subscriptions databases. Second, a significant minority of spudeatsytends to rely

on Google or other search engines as thaiy research tool.See Table 1L
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Q4.5/1*F:"; SY%F*&SS%FFY%<CHE& X -5/ * 35.]*
U:*YC#;&; *8:";S%F =15.]* 115/] *

Table 11: Student Patterns of Use oElectronic Periodicals
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We also characterized studentsO broader citation patterns. Librarians have noticed, anecdotally, more
students using persorsdurces, such as personal interviews and media sources. Librarians also noted
that students seem reluctant to use books. So we classified the source types from our sample into two
major groups:

¥ Traditional publication sources: books, journals, newspapggazines, government
documents, theses and reference sources.

¥ ONonrpublicationO sources: websites, movies, television shows, music, and personal interviews
and surveys.

We lookedat each studentBisliography to see how many favored traditional omgmublicationO

sources and how many used a mix of such souEd¢GL 2010 students tended usdy publication

sources at a slightly higher rate than ENGL 1010 students. ENGL 1010 students tended to cite mainly
non-publication sources at a higher radmly onethird of studentsn both classeasedall or mainly
traditional publication source$his reflects studertgeneral preference for websites as their favored
source of information. See Tabl2.1

<L&BCBE& <L&DCBE&
)-"$9%4-&1#-3-#/4&E3--98847 RGD&?-"$%4&7 .RDBW&?-"$%-
7" 1"# CS&(C:D*8:";S%F 35/] * 1152
A&CD"*I"#'CS&(C:D*8:"S%F =+5]* =+52J*
ACR9< =250 .,50] *
A&CD"*aU#D# CS&(C:Da*8:";S%F 53] * =15+
7"*aU:DI"# CS&(C:Da*8:";S%F /52] * 1,5] *

Table 12: Student Patterns ofUse ofAll Sources

Last yearGstationanalysis suggested that books tended to serve as OgatewayO sources, meaning that
a student cited a book, they were also more likely to cite more traditional library sources, such as
journals, periodicals and referena@gisces. We did a similar analysis this year. The number of students
who cited books in ENGL 1010 (15) is too small to make any compayiandshere were no strong
patterns among book users in ENGL 20Athong ENGL 1010 journals users, there was an increase in
the percentage of students who ciéddicor mainly traditional publication sources. The traadimilar in
ENGL 2010, with journal usexdting all or mainlytraditional publication sourced a ligher rate than

the entire samplé&ee Figures 1 and Zhe larger number aftudents usingraditionalsourceamong

journal users reflects, of course, the citation of journals themselves. Journals represented 36.9% and
32.3% of the total citations amojmurnal users IENGL 1010and ENGL 2010respectivelylt does

seem that journal use indicates some disposition to use more traditional publication souveger
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Figure 1: ENGL 1010 studens, patterns of use, journal users
<.IL&DCBC& I =r o 3
71"# CS&b:D*8:":S%
; D 7"*
A&CD™"#CS&b:D'E"S p— 8("<%D(
m7" 1%
ACRY — s
KF96;F*
A&CD"*aU:D4!I"#CS&b:
bty F—
7"*aU:D4!I"# CS&b:Da*8:" S ——

Figure 2: ENGL 2010 student patterns of use, journal users

The citation analysis results providaly tentative data on some basic trends, especially since they are
derived from descriptive statisticshd@ Library Instruction Program is partnegiwith the Office of

Analysis, Assessment, and Accreditation to conduct a more rigorous analysis efeauttitation data

in Spring 2009, so we should have a better sense of what these general descriptive statistics can tell us
about student performance

ENGL 2010Papes

Using the same sample of research papers from the Voices contest, Wendy HodlatdyngAssistant
Angela Neff and Library Peer Mentors Stephen Bradford, Lia Inoa, and Ben Jotaisdrthe papers
using our standard rubrittfp://library.usu.edu/instruct/eng2010/2010rubric)ptibrarians scored the
papers to see how they addressed the following four learning goals:

1. Students will use a variety of sourcestglore a topic in order to produce documented material
directed to a specific audience.
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2. Students will evaluate information for its value, relevance, and accuracy in order to assess
whether the information they find is credible and useful for their petpos

3. Students will synthesize and integrate the information found in order to create new knowledge or
understanding, answer a question, make an argument, or solve a problem.

4. Students will document their sources in order to acknowledge their intellectusielbt
demonstrate their understanding of research ethics.

For each learning goal, we used the following scale:

¥ One = Needs improvement
¥ Two = Good
¥ Three = Excellent

As a testall five scorergated a sample @ight papersWe thencalculated the diffemces between

each scoreThere were no discrepancies larger than one poitgfaming Goals Two and Three
(evaluating and synthesizing/integrating information). One paper bad@ointdiscrepancy for

Learning Goal Four (documentatiohe greatestumber of discrepancies was toearningGoal One
(usinga variety of sources). We discussed the difference in scores and came to an agreement about
rating this learning goal. For the final analysis, two people rated each paper and their scores were
averaged together. When there was a discrepancy in score of more than a point, Wendy Holliday
checked the paper and determined thalfscore.

We scored a total of 226 papers from 30 sections of ENGL Fal®sections had only ora two
research papsentered in the Voices contest, soaaculatedaverage scores fo62ectionsThe
average scores for the total sample placed most students in the Good c&eg@y declined
somewhat from the previous year. See TdBle

Fo638 13:8B& | 13:8D& | VU3:&H& | 1/3:8\W& 1-3; &
=,,2 &,,0 ‘@®==3% 15/+ =5, * =5, * =510 051F
=342 UL X =510 =5..* =5, * =5-# /5.2*

Table 13: Average paper scores

Looking at individual student performance, rather than class averages, told a simildrrstoeywas a
sharp declinén the percentage of students who scored in the Excellent varegecompared to last
yearOs analysis. Only 5.8% of students scored in the Excellent range this year, compared to 29% in
2006:2007. Around the same percentage scored in the Good range yeaachhe percentage of
students who scored in the Needs Improvement range increased from 18% 20Q0Q6 41% in
2007-2008.

& /3;&D8 | 13;&H& | !/3;&W&| 13;8S&| :/-3; &
),/8%8&K34 (& 19%;S%D(&E%*:9*F("<%D(F
U%%<F*C[T;:1%[%D( J5] =] a5 * [ =050 [ =25-]* | -159]*
H:< * -35+]* | +251F | 3151]* | -35] * | +.51]*
@RS%"%D( 1-5=]* | 1151 [ 155]* | =+52F | +50J*
U\==3*F("<%D{F

Table 14: Percentage of students scoring in each range
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We also calculatethe average scores for each classee whether the numbarlibrary instruction
session®r the type of instruction might have any impact on student perform@ee€able b.

Q&/P&
U3;& | U3;& | 1/3;& | U3;& Q&/P& 8%?%38,
)%,-#/4& D& H& V& S& | :/-3; & ?%??#H/8  $39R X4?-8",-#/4&.1-%?@)"==389
$:D:;Fc*BD(;:<"S(C:D*(:*F:";S%FV(::'F*Q=Xq
z =b=%1| =5=1| =5=2| =5.1*| /5, * * 1* ?%F%&;S)*J& F
Li#%[ B&F%<*Y%E&;DEDE*Q: TCSV?%F%
Y 15/=| =51%| =511| =503| /5, * -* 1* €"%F(C:D*7S(CIC(C%F*Q=Xd*?%F%&;S)*J
BD(;:*(:*F:"; S%F*(::'Fd*(: TCSVg"%F(C:DFd*
f* =5,,*| =5,,*| =51%| =52%| 05/,* 3* ¥ ;%F%&;S)*<& Fd*;%tCFC:D
16Y*Q=Xd*G:TCSV?%F%&;S)*e"%F(C:D*7q
A* =51#| =51F| =5.+#| =516| 0502 -* 1* ?%F%&;S)*¥&
U* =5,/*| =b1*| =51@| =5--*| 050+ 1* 1* $:D:;Fc*BD(;:<"S(C:D*(:*F:";S%FVE:'F
BD(;:*(:*F:"; S%F*(::'Fd*(: TCSVg"%F(C:DFd*
7* =512| =5,,*| =512| =5+*| 050* 3* ¥ ;%F%&;S)*<& Fd*;%tCFC:D
16Y*Q=Xd*G:TCSV?%F%&;S)*e"%F(C:D*7q
p* =5=*| =51%1| =5,/*| =5./*| 050* -* 1* ?%F%&;S)*¥&
BD(;:<"S(C:D*(:*F:";S%FV(::'Fd*G:TCSV?%
I* 152F| =5-=| =5+*| 15/3*| 052% * 1* €"%F(C:Dd*?%F%&;3)*I&’
6* 15/2¢| =5,,*| =5,.*| =53F| 053F =* 1* G:TCSV?%F%&;S)*e"%F(C:Dd*?%F%&;S)*
e* =5,,*| =511| =510| =5=1| 05+* =* L * BD(;:<"S(C:D*(:*F:"; S%Fd*C[&E%F
BD(;:<"S(C:D*¢*;S%FV(::'Fd*G: TCSV?%FY
8* =5.,*| =5,#| 15/,*| =51r| 05.+ +* =* €"%F(C:Dd*?%F%&;S)*J& Fd*?9F"[%F
1* 16Y*Q=Xd*G:TCSV?%F%&;S)*e"%F(C:D*79
?* 15/0*| =b=%| =51}| 15/2*| 05=2 -* ?%F%&;S)*¥&
L* =5,0¢| 150*| =5,0"| =5=#| 05=% -* =* G:TCSV?%F%&;S)*e"%F(C:D*Q=Xd*?%F%
K* 15/-*| 15/,*| 150%| =5-0-| 051* +* * LC(&(C:Dd*?%F%&;S)*J& d*?%F"[%F
BD(;:<"S(C:D*(:*F:";S%FV(::'Fd*G:TCSV?%
€} 152%| 152f| =5=1| =5.3| 05,2 * 1* €"%F(C:Dd*?%F%&;3)*I&
h* 15/2<| 15/1*| 150*| =5.1¢| 05,.* +* ¥ LC(&(C:Dd*?%F%&;S)*I& d*?%F"[%F
J* 1503| 150/ | 150%| =5,+| 25/.* 1* 1* ?%F%&;S)*¥&
W 150%| =5,,*| =5,,*| 1500| 253F =* 1* ?%F%&;S)*J& d*&;E"[%D(F
i* 15/1¢| 1508| 1500| =5,.*| 253F * =* G:TCSV?%F%&;S)*e"%F(C:Dd*?%F%&;S)*
BD(;:<"S(C:D*(:*F:";S%FV(::'Fd*G: TCSV?%
@ =5,0r| 15/=| 150*| 15+68| 25-= +* =* €"%F(C:Dd*?%F%&;S)*J& Fd*?90F"[%F
&} 15+2| 1530| =51*| 1503| 25=% =* 1* G:TCSV?%F%&;S)*e"%F(C:Dd*?%F%&;S)*
BD(;:<"S(C:D*(:*F:";S%FV(::'Fd*G:TCSV?%
N =512| =5,,*| 15..*| 15+*| 25,* +* =* €"%F(C:Dd*?%F%&;S)*J& Fd*?96F"[%F
j* 15.,*| 153%| 150%| 15/+| 352% =* L * BD(;:<"S(C:D*(:*F:"; S%Fd*C[&E%F
16Yd*G:TCSV?%F%&;S)*e"%F(C:D*7S(CIC
H* 15+*| 15-2| 15+3| 15/2¢| 35+* -* 1* ?%F%&;S)*¥&
B 153%| 152%| 152*| 15-,*| 35+* +* -* BD(;:<"S(C:D*(:*F:"; S%FV(::'Fd*?%F%&;S)*

Table 15: Paper Scores by Clasand Instruction Patterns
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None of the English 2010 sections had average scoreskixtiedent range, defined as a total score of

10.5 or above. Indeed, only two classes achieved Excellent ratings for any of the individual Learning
Goals, Five (documentation). This is the learning goal that is most likely taught by the English instructor
rather than librarians. Most classes performed in the Good range, both in total scores and for individual
learning goalsSee Table &

* :1-3;&),/8%& 1/3:&D& 1/3;:&H& 1/3:8\& 1/3:&S8&
<Y,%::%&& ¥ ¥ ¥ * =*QO]X
s & 13*Q3-]X 1-*Q+3]X 1-*Q+3]X 1+Q3,]% 10*Q2=]X
%%$?&X=*8/0%=%4- [ *Q.3]% 117Q--]¢ 11*Q--]%¢ 1, *Q- X +Q=,]X
U\=+*S'&FF%F

Table 16: Percentage of classes with average scores in each range

Few patterns emerged in the type of instruction and class averdgsp determine why there are such
high numbers of students in the Needs Improvement r&tagears classes tended to score higher, as did
classes taught by experienced lecturers rather than graduate inst@eteralof the highesperforming
classesised a ProblerBased LearningPBL) lesson, in which students learn the library research
process by tackling seatworld problem as a class or in groups. Clasgasse totakcorefell in the

Good range participated in a slightly higher number of library sessions (3.8 versus 3.4 sessions). For
Learning Goal Two (using a variety of sources), classes scoring (b range participated in an
average of four library sessions, versus 3.1 for the Needs Improvement ¢tassgsal Four

(synthesizing and integrating information), classes that scored in the Good range actually came to the
library slightly fewer timeg3.3 versus 4 sessionhese numbers are probably not statistically
significant.

Using both class averages and individual student scores, there was a significant increase in the numbe
of students scoring in the Needs Improvement range. This mightdselaof different ratershe

citation analysisesults weranotstrikingly differentfrom 20062007, suggesting th#te raters might

have scored the papers more harshly than lastlealower scoremight also reflect the use of a

larger sample that represented a broader range of sedti@ms; case, the decline in student scises

cause for some concern. By the end of ENGL 2010, students should be performing in the Good to
Excellent rangeThecitation analysis suggests that students are using the same number of websites as i
previous citation analyses, but they are also using a large percentage of personal sources, including
personal interviews and media.

Future citation analysis and papeosng is needed to learn more about a potential decrease in student
performance on the libraryOs information literacy goals. A joint assessment project by both librarians
and English instructors might also shed light on criteria for student performalicidns might be

using different standardsom those ofnstructors in assessing student work. Librarians and English
instructors should also address how to address possible gaps in studentsO information literacy skills in
ENGL 2010 and modify the cuaulum accordingly.

VIIl. Goals

Librarians had a productive year in instruction, but assessment results suggest that it might be time for
another reassessment of our approach to ENGL 2010. We also need to continue to address the issue o
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sustaining heavy teaching loadisring continuegbosition vacancies he following goals will help us
determinenow to meet the needs of our students and faculty most effectively.

¥

#

Conduct a more thorough assessment of ENGL 1010 and 2010 work. This includes partnering
with the English Department, tevisit and standardizeriteria for analyzing citation patterns.

We will also partner witlOffice of Analysis, Assessment, and Accreditatiortonduct a more
sophisticated statistical analysis of citation data from the past few years.

Reach out téthe Geneall Education Subcommittee in order to promote the use of new lesson
plans and teaching ideas generated as part of the Information Literacy Fellows Qrapeluct

initial assessment through faculty feedback surveys and analysis of studefrowodourse

that use these new teaching resources.

Further develop LibGuides as a way to integrate information literacy into bottoféaee and
distance classes. Investigate ways to integrate LibGuides into Blackboard.

Conduct more outreach with faculty teachat@ distance, including at regional campuses.
Develop a staffing plan to rotate heavy teaching loads among Reference and Instruction Service
librarians in order t@reventteaching burnouand allow flexibility to fulfill other professional
responsibilites
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